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Geography Term 1 Worksheet 
Find information on the physical map of Africa 

Name:  Class:  
 
Use the map on page 17 of the Learner’s Book to find the answers 
to the following questions. 

 
 
1 Locate Africa’s two highest mountains at reference E4. 

Give their names and their heights above sea level. 
 
 
 
 

2 Locate southern Africa’s highest mountain at reference D6. 
Give the name and height above sea level of this mountain. 

 
 
 
(2) 

(2) 
[4] 

 
 

[2] 
 
3 Use the key to decide at what height above sea level the land 

coloured green on the map is. 
 
 
 
[2] 

 
4.1 Give examples of two rivers in southern Africa that form borders 

between countries. 
 
 
 

[2] 
 
4.2 Name the longest river in Africa. 

[1] 
 
4.3 Name the sea that this river flows into. 

[1] 
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5 Classify the following as countries in the Sahara desert or 

countries that border lakes: Tanzania, Mali, Niger, Uganda. [4] 
 

Countries in the Sahara desert Countries that border lakes 
  

 
6 Arrange the following into groups headed Lakes, Deserts 

and Waterfalls: Namib, Malawi, Augrabies, Sahara, Chad [3] 
 

Lakes Deserts Waterfalls 
   

 
7 Investigate the country Sudan. Write three sentences to describe 

two of the surrounding countries, the rivers flowing through the 
country and the height of most of the land. You can start your 
sentences with: 

 
Two countries surrounding Sudan are 

 

___________________________________________________ [2] 
 

The rivers that flow through Sudan are 
 

___________________________________________________ [2] 
 

The height of most of the land in Sudan is 
 

___________________________________________________ [2] 
 

Total: 25 marks 
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Geography Term 2 Worksheet 
Read a map showing rivers of South Africa 

Name:  Class:  
 
Look at the map on page 46 of the Learner’s Book to find the answers to 
the following questions. 

1 In which country is the source of the Gariep-Orange and 
Caledon rivers? 

 

[2] 
 
2 Near its mouth, which two countries does the Gariep-Orange 

River form the border between? 
 

[2] 
 
3 In which direction does the Gariep-Orange River flow? 

[1] 
 
4 Name two tributaries of the Gariep-Orange River. 

 
 

 

[2] 
 
5.1 Name the river which forms the border between South Africa 

and Zimbabwe. 
 
 
 
(2) 

 

5.2 In which direction does this river flow? 

(2) 
 
5.3 Name a tributary of this river.  

 
(2) 
[6] 
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6 Name three rivers which flow into the Atlantic Ocean. 

 
 
 
 
 

[3] 
 
7 Name three rivers which flow into the Indian Ocean. 

 
 
 
 
 

[3] 
 
8 Name a dam on the Orange River and a dam on the Vaal River. 

Dam on the Orange River:   (1) 

Dam on the Vaal River:    (1) 
[2] 

 
9. Name two rivers that flow through your province.  

 
(2) 

(2) 

[4] 
 
Total: 25 marks 
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Geography Term 3 Worksheet 
Project: Observe and record the weather in your area 

Name:  Class:  
 
Observe the weather in your area every day for two weeks. 
1 Try to make your observations at about the same time each day. 
2 Record your observations in the table below. Use the tips on page 73 

of the Learner’s Book to help you complete the table. 
 

Day Temperature Cloud 
cover 

Precipitation Wind 
direction 

Wind 
speed 

1      

2      

3      

4      

5      

6      

7      

8      

9      

10      

11      

12      

13      

14      
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3 After the two-week period, look at your weather record and see if you 

can find patterns in the weather. For example: 
• Did the temperatures increase or decrease over the 14 days? 
• Did it remain hot or cold for the whole time? 
• Did it rain every day, or every few days or not at all? 
Write a few sentences to describe the weather patterns you observed 
and recorded. 

 
 
 
 
 
 
 
 
 
 
 
 

 
4 Write a few sentences to describe how the weather affects the daily 

lives of people in your area. For example: does the weather affect 
how they get from one place to another, their work or what they 
wear? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Total: 25 marks 
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Geography Term 3 Worksheet 
Use a map to describe climates 

Name:  Class:  
 
Use the maps on page 77 of the Learner’s Book to answer to these 
questions. 

 
1.1 Name two provinces which have very hot summers. 

 
 
 

(2) 
 
1.2 Give the average January temperature in these areas. 

 
 
 
 
 
 
2.1 Which part of South Africa has the coldest winters – the 

interior or the coastal regions? 

(2) 
[4] 

 
 
 
(1) 

 
2.2 Give the average July temperature in this region. 

 
 
 

3.1 Name three provinces that have most of their rain in summer. 

 
 
(1) 
[2] 

 
 

 

 
 
 

(3) 
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3.2 Which province has most of their rain in winter? 

____________________________________________________ (1) 
[4] 

4.1 Name the driest part of South Africa. 

____________________________________________________ (1) 
 
4.2 How much rain does this region receive in winter and in 

summer? 

____________________________________________________ (1) 
[2] 

 

5.1 Name the wettest part of South Africa. 

____________________________________________________ (1) 
 
5.2 How much rain does this region receive in winter and in 

summer? 

____________________________________________________ (1) 
[2] 

 

6 Use the maps to describe the climate in your area in summer 
and in winter. 

 
6.1 Choose the correct alternatives: In summer my area is 

hot/warm and wet/dry. In winter my area is cold/cool 
and wet/dry. (Circle the correct answers.) (4) 

 
6.2 What is the average temperature in January in your 

area? 

________________________________________________ (1) 
 

6.3 What is the average temperature in July in your 
area? 

________________________________________________ (1) 
[6] 

 

Total: 20 marks 
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Geography Term 4 Worksheet 
Get information from a flow chart 

Name:  Class:  
 
 

Look at the flow chart on page 106 of the Learner’s Book. 

1 Define an ore. 
 
 
2 When the ore is crushed what pollution does it cause? 

 
 
3 Explain why chemicals have to be added to the mud. 

 
 
 
[1] 

 
 
[1] 

 
 

 

 
 
 
4.1 What is the waste mud called? 

 
 
4.2 Explain why the waste mud could be dangerous to the 

environment if it is not carefully controlled. 

[2] 
 
 
(1) 

 
 

 

 
 

 

 
5 What does the South African Bureau of Standards do? 

 
 

 
6 Suppose the water in the waste mud dam is dried up and grass is 

planted. Write Box 6 for the flow chart. 

(2) 
[3] 
 

[1] 

 
 

 

 

[2] 
Total: 10 marks 
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History Term 1 Worksheet 
How did the Khoikhoi live? 

Name:  Class:  
 
Work in pairs. Use the information and pictures on pages 33 and 34 
of the Learner’s Book to answer these questions. 

 
1 How did the Khoikhoi: 

1.1 build their houses? 
 
 
 

(1) 

1.2 organise themselves into groups? 
 
 
 

(1) 

1.3 co-operate with each other? 
 
 
 
 
 

(1) 

1.4 solve conflict situations? 
 
 
 

(1) 
[4] 
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2 How were the Khoikhoi different from the San people in relation 

to the: 
2.1 food they ate? 

 
 
 
 
 

(2) 

2.2 tools they used? 
 
 
 
 
 

(2) 

2.3 houses they lived in? 
 
 
 
 
 

(2) 

2.4 way they interacted with their environment? 
 
 
 
 
 

(2) 

2.5 ways in which they related to each other? 
 
 
 
 
 
 
 
 
 

(3) 
[11] 

 

Total: 15 marks 
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History Term 2 Worksheet 
Comparing different ways of life 

Name:  Class:  
 
1 Think about your family and other families that you know. What roles 

do men, women and children have in the family today? Write down 
these roles. Talk about what you have written down with a friend. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 Now, still with your friend, read the information on pages 58 to 64 in 

the Learner’s Book about families in early farming communities again. 
In what ways are the roles the same? In what ways are they 
different? 
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3 Work on your own. Use the information you have discussed with your 

friend to complete the table below. This will be used for assessment. 
 
Task: Compare the roles of your family members in the first column with 
the roles of men, women and children in early farming societies. If you 
don’t have brothers or sisters, think about the roles played by your 
cousins, or your friends’ brothers or sisters. 

 
Modern families African farming communities 

 
 

Grand- 
parents 

  
 

Elders 

 

 
 

Father 

  
 

Men 

 

 
 

Mother 

  
 

Women 

 

 
 

Brothers 

  
 

Boys 

 

 
 

Sisters 

  
 

Girls 

 

Total: 30 marks 
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History Term 3 Worksheet 
Farming settlements along the Nile River 

Name:  Class:  
 
Read page 84 of the Learner’s Book again, and answer these questions. 

1 What grass crops did the first Egyptians grow? 
 
 

 
[2] 

2 Describe what kinds of animals the first Egyptians kept. 
 
 

 

 
3 What important food (besides meat) did Egyptians get from the 

animals they kept? 
 

4 Discuss three things that farmers needed that the Nile and its 
valley provided. 

[3] 
 
 

[1] 

 
 

 

 
 
 

[3] 
5 Use the map on page 84 of the Learner’s Book and an atlas. Find the 

places that people moved from to the Nile. Explain why you think 
people moved from these places to settle along the Nile River. 

 
 
 
 
 
 
 

[6] 
 

Total: 15 marks 
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History Term 4 Worksheet 
The heritage of your town 

Name:  Class:  
 
Find out more about the heritage of your town. Ask questions 
such as: 
• Where did the name of my town come from? 

 
 
 
 
 
 
 
• Why was my town founded here? 

 
 
 
 
 
 
 
• What important buildings are in my town? 

 
 
 
 
 
 
 
• Are there any monuments in my town? What do they mean? 

 
 
 
 
 
 
 
• Make a poster of the heritage of your town. 

 
Total: 10 marks 
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Quarterly assessment: Term 1 (Modules 1–2) 
Name:  Class:  
 

Section A Map skills (25 marks) 
 

1 Describe how rivers are indicated on a map. 
 
 
2 Name the three longest rivers in Africa. 

 
 
3 Are the following statements true or false? 

 

(1) 
 
 
(3) 

 

3.1 The Atlantic Ocean is on the eastern side of Africa.   (1) 

3.2 A part of the South African border follows the Orange 

River and a part follows the Limpopo River.   (1) 

3.3 You must have your passport with you whenever you cross 

over an international border.   (1) 

3.4 Zanzibar is a land separate from any other.   (1) 

3.5 Zimbabwe has no coastline.   (1) 
 
 
4 Explain why compass points are so useful for reading a map. 

 
 

 
 
 
 
 
 
 
 

(3) 
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5 Give five examples of South African neighbouring countries. 

 
 
 

(5) 
 

6 Explain how you would find a mountain that is close to a lake 
on a map. 

 
 

 
 
 
 
 

(2) 
 

7 Make recommendations of places (name the tourist attraction 
and the country in which it is located) in Africa that tourists who 
want to experience the following can visit: 

 
7.1 the longest river 

  (2) 

7.2 the highest mountain 

  (2) 

7.3 the biggest desert 

  (2) 
 

[25] 
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Section B Hunter-gatherers and herders in southern Africa 
(25 marks) 
1 Explain how the San did the following: 

1.1 made arrows for hunting 
 
 
 
 
 

(3) 
1.2 made special sticks with which to dig out plants 

 
 
 

(2) 
 

2 Why couldn’t the hunter-gatherers live next to the coast for long? 
 
 

 
 
 
 
 

(3) 

3 Give five examples of ways in which the lifestyle of the Khoikhoi 
differed from that of the San. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

(5) 
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4 Explain what role shamans played in the San lifestyle. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(8) 
 
5 Compare the San lifestyle to your own lifestyle in terms of: 

5.1 family relationships 
 
 
 
 
 
 
 
 
 
 
 

(2) 

5.2 availability and use of medicine 
 
 
 
 
 
 
 

(2) 
[25] 

Total: 50 marks 
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Quarterly assessment: Term 2 (Modules 3–4) 
Name:  Class:  
 

Section A Physical features of South Africa (25 marks) 
1 Fill in the missing words: 

Rivers cut into mountains and hills to create physical 
characteristics, called 1.1  . South Africa’s 
1.2   river is the Gariep-Orange. Sometimes 
a river flows over steep rocks to form a waterfall. The 
1.3   waterfall in the 1.4   
exists because the Gariep-Orange flows over steep, hard rocks. (4) 

 
2 Define the following terms: 

2.1 plateau   

  (2) 
2.2 escarpment   

  (2) 

2.3 coastal plain   
 

  (2) 

2.4 mountain range     

  (2) 
 
3 Choose examples of the following from the box below: 

 

 
3.1 a series of hills   (1) 

3.2 two plateau regions   (2) 
 

3.3 a mountain range   (1) 

Namakwa 
land Waterberg Kalahari Highveld Cape Fold 

Mountains 
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4 Explain how a river flows, from its source to the sea. Use the 

following words in your explanation: river system; catchment 
area; underground 

 
 
 
 
 
 
 
 
 
 
 

(3) 
 
5 Dams are built to supply water, which can positively influence 

the lives of local people. Nevertheless, careful planning must 
be done, because building a new dam can also have a negative 
influence on the area. Do you agree with this statement? 
Give reasons for your answer. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

(4) 
 
6 Compare the altitude (height above sea level) in Cape Town with 

that of the largest area of South Africa. What is the difference? 
 
 
 
 
 
 

(2) 
[25] 
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Section B The first farmers in southern Africa (25 marks) 

1 Tick the five statements that are true in the box below. (5) 
 

a Farmers moved into the Bushveld in the north-easterly 
part of southern Africa, more than a thousand years ago. 

 

b This was a winter rainfall area.  

c They farmed with sheep and cattle.  

d They planted potatoes.  

e They made porcelain sculptures.  

f Some farmers melted iron and made tools from it.  

g They used wood for trade.  
h Most of the African farmers lived in small settlements, 

known as chief areas. 
 

i The leader was a local chief.  
j In some areas, these settlements were big and ruled by 

a king. 
 

 

2 List three reasons that explain why livestock was so important 
to the early farmers. 

 
 
3 Explain why metals were useful to the farmers. 

 
 

(3) 

 
 

 

 
 
 

 
 

4 Early African farmers took steps to ensure that their children 
learned their place in the tribe. 
4.1 Discriminate between the different roles of men and women. 

(4) 

 
 

 

 
 
 

(2) 
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4.2 Discuss how they ensured that their children would adapt 
well to the ways of the tribe. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(5) 
 
5 Critically evaluate whether the interaction between the farmers 

and the San was mainly friendly or unfriendly. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(6) 
[25] 

Total: 50 marks 
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Quarterly assessment: Term 3 (Modules 5–6) 
Name:  Class:  
 

Section A Weather, climate and vegetation of South Africa 
(25 marks) 
1 Name each of the following concepts: 

1.1 an instrument that measures the amount of rain that has 

fallen   (1) 

1.2 moving air   (1) 

1.3 the temperature, wind, clouds and rain   (1) 

1.4 moisture from the air, such as rain, which covers the 

surface of the earth   (1) 

1.5 summary of the weather conditions for the next day or two 

  (1) 

1.6 the amount of heat   (1) 

1.7 an instrument that measures temperature   (1) 

1.8 an instrument that measures wind direction   (1) 
 
2 Explain what indigenous vegetation is, and give an example. 

 
 
 
 
 
 
 
 
 
 
 
 

(3) 
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3 Answer the following questions about the savanna-grasslands: 

3.1 Explain why the savannas are suitable for impalas, kudus, 
giraffes, Wildebeest and elephants. 

 
 
 
 

3.2 Explain how the vegetation varies in different areas of the 
savanna, and provide reasons for the differences. 

(2) 

 
 

 

 
 
 
 
 
 
 
 

3.3 Evaluate the usefulness of the Kruger National Park. Do you 
think that it is a good idea for South Africa to have this park? 

(4) 

 
 

 

 
 
 

(2) 
 
4 Imagine that you have been put in charge of all the emergency 

services (such as ambulances, fire department, life savers and 
police) in your city during a heat wave. Describe which services 
you would place on standby, and explain why. 

 
 

 
 
 
 
 
 
 

(6) 
[25] 
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Section B An ancient African society: Egypt (25 marks) 

1 State what contributions the Egyptians made in the following areas: 

1.1 alphabet   
 
 
 

(2) 
 

1.2 mathematics    
 
 
 

(2) 
 

1.3 medical knowledge   
 
 
 
 
 

(2) 
 
2 Tutankhamen’s grave was found in a cave that was hollowed 

out from the 2.1  , which 

was close to the capital of Egypt, 2.2   . (2) 
 
3 Explain how the Nile played both a positive and a negative role 

in the lives of Egyptians. 
 
 

 
 
 
 
 
 

(3) 
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4 Describe the shaduf, and say how it was used. 
 
 

 
 
 
 
 
 
 

(4) 
 

5.1 Compare the life of someone of low standing with the life of 
a Pharaoh. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(6) 
 

5.2 Judge the life of a Pharaoh by specifically focusing on those 
aspects that were probably less pleasant. 

 
 
 
 
 
 
 
 
 
 
 
 

(4) 
[25] 

Total: 50 marks 
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Quarterly assessment: Term 4 (Modules 7–8) 
Name:  Class:  
 

Section A Minerals and mining in South Africa (25 marks) 
1 What is the difference between “ore” and “vein”? 

 
 
 
 
 

 
 

 
2 Name two mineral resources of which South Africa is the largest 

producer in the world. 
 
 

 

 
3.1 List three uses of platinum. 

(2) 
 
 
 
(2) 

 
 

 

 
 
 

(3) 

3.2 Explain why manganese is so valuable. 
 
 

 
 
 

(2) 

4 Explain how coal is formed. 
 
 
 
 
 
 
 
 
 
 
 

(6) 
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5 Describe how Johannesburg, as well as Brakpan, Benoni, 

Springs and Roodepoort originated (started) in 1886. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(4) 
 

6.1 Explain what open cast mining is. 
 
 

 
 
 
 
 

(2) 
 

6.2 Give an example of an open cast mine. 

(1) 
 

6.3 Evaluate whether it would be a good idea for a miner to get 
involved in open cast mining; consider an advantage and a 
disadvantage of this kind of mining for the miner. 

 
 

 
 
 
 
 
 
 
 
 

(3) 
[25] 
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Section B A heritage trail through the provinces of South 
Africa (25 marks) 
1 Fill in the missing words: 

Just outside 1.1     is a world famous 

heritage site, known as the Cradle of Mankind. In this area we 

can see evidence of plants and animals that lived here more 

than 1.2   million years ago. In 1947, scientists 

discovered a 1.3    that looked like a 1.4  , 

but that had certain characteristics of a 1.5  . (5) 

2 Tick the three statements that are false: (3) 
 

a Frances Baard was born in 1901 in Beaconsfield in 
the northern Cape. 

 

b Frances Baard worked as a nurse.  

c Later, she worked in a factory, where she organised a 
trade union to fight for better work conditions and pay. 

 

d She was a member of the PAC.  

e She was sent to prison for five years.  

f In 2001, a hospital in the northern Cape was named 
after her. 

 

 
3 List three uses of the aloe. 

 
 

 
 
 
 
 
 

(3) 
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4 Explain why people who have given good service to our country 

are honoured with the Order of Mapungubwe. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(8) 
 
5.1 Mangaung is a place with a Xhosa name; it means “place of the 

great warrior”. 
Do you agree with this statement? Give reasons for your answer. 

 
 
 

(3) 
 
5.2 Judge whether the “Cradle of Mankind” is an appropriate name 

for the area. 
 
 

 
 
 
 

(3) 
[25] 

Total: 50 marks 
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How to develop rubric and checklist assessment tools 

Rubrics 
A rubric is a tool teachers use to assess a learner’s performance on a specific task. It is 
presented in the form of a grid that clearly outlines the criteria used for assessment as 
well as different levels of performance per criterion.  
 
Benefits of using a rubric 

• A rubric helps learners to understand objectives. Developing rubrics with your 
learners will help them to understand the purpose and content and help them to 
prepare for the assessment.  

• A rubric has a clear and standardised approach to assessment, which ensures that 
learners are assessed consistently and fairly. 

• A rubric allows teachers to provide specific feedback to learners, highlighting areas 
of strength and areas for improvement.  

• A rubric helps learners get a clear idea on how to improve their performance after 
assessment.  

• A rubric allows learners to self-improve. Encourage learners to use the rubric before 
they hand in their work.  

• A rubric is easy to use and can be easily adapted to meet changing needs.  

Steps to creating a rubric 

Step 1: Clearly define the purpose of the assessment.  
Use the assessment guidelines in the curriculum documents to determine what 
task/assignment the learners are required to complete.  
 
Step 2: Define the criteria.  
Use the objectives in the curriculum documents to consider what skills, knowledge or 
behaviours the assessment will evaluate.  
 
Make sure that:  
• criteria can be observed and measured 
• criteria are important to the task at hand 
• each criteria assesses a single aspect of the task. 

Each criteria contains levels of performance. When creating these, consider:  
• what will constitute outstanding achievement 
• how will you define moderate or adequate achievement 
• how would you define work that falls below expectations. 

Ask yourself: Are there key criteria points that should carry a greater weight than 
others? 
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Step 3: Design a rating scale that clearly defines the levels of performance.  
Check your mark allocation to ensure that your rubric falls in line with curriculum 
expectations.  
 
Make sure you use language and terminology that the learner is familiar with so that 
they have a clear understanding of what is required of them.  
 
Provide a scale of achievement that can assess the learners’ overall competency in 
completing the task.  For example, you can provide an overall mark according to the 
seven-point rating code or scale of achievement: 
 

Rating code Description of Competence Percentage 

7 Outstanding achievement 80–100 

6 Meritorious achievement 70–79 

5 Substantial achievement 60–69 

4 Adequate achievement 50–59 

3 Moderate achievement 40–49 

2 Elementary achievement 30–39 

1 Not achieved 0–29 
 

Step 4: Write descriptions of expected performance at each level of the rating scale. 
Describe observable and measurable behaviour and use parallel language across the 
scale. Indicate the degree to which the standards are met. Ensure that learners 
understand the expectations before and during the assessment. 
 
Step 5: Create the rubric.  
For ease of use, keep it to one page. Ask your colleagues for feedback and consider 
testing it before you use it for assessment. After you use the rubric, consider how 
effective it was and make any necessary revisions.  
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Checklists 
A checklist is a simple assessment tool that provides a list of items or criteria to be 
checked off. It differs from a rubric in that it provides learners with the criteria of the 
requirements of an assignment rather than a means of assessing acquired knowledge. 
A checklist can be used solely by you as a teacher, or you can give your learners a 
checklist that they can refer to in order to make sure that they have included the 
required components for a task.  
 
Checklists usually consist of a number of statements that refer to specific criteria and 
where the answer will be, for example, “Yes” or “No”, or “Achieved”, “Not yet” or 
“Almost”.   
 
Benefits of using a checklist 

• A checklist ensures that all relevant criteria are assessed and evaluated.  
• A checklist helps to ensure consistent assessment of specified criteria.  
• A checklist can be used by learners as a self-assessment tool.  
• A checklist identifies learning needs in a clear and simple way.  
• A checklist is easy to create and use and provides an uncomplicated guide for 

assessment.   

Steps to create a checklist 

Step 1: Define the purpose and what you want to assess.  
This could be specific skills or a general assessment. 
 
Step 2: Identify the criteria. 
What specific elements or content will be assessed? 
 
Step 3: Create your checklist.  
Check that it contains everything you want to assess.   
 
Exemplar: 
Presenting a poster 
 

Presenting a poster checklist  
Did the learner: Yes 

2 
Partially 

1 
No 
0 

indicate the topic clearly?    
present sufficient information to convey the message?    
research the topic and site sources?    
make a credible attempt to create a visually effective 
poster? 

   

demonstrate originality?    
 

Total 
 

______/ 10 
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Intervention strategies 

Baseline assessment and intervention strategies  
Some learners may experience academic backlogs for various reasons, including the 
impact on learning due to the COVID-19 pandemic, underlying learning barriers or 
special education needs such as visual or hearing impairments or intellectual barriers. 
Baseline assessment will help you identify learners that may be experiencing these 
barriers. 
 
Analysing baseline assessment questions will provide insight into learners’ current 
knowledge and skills regarding certain topics, as well as their preparedness for the 
work ahead. The results of baseline assessments can help to identify the areas where 
learners require support and/or intervention. 
 
Learners may require support and/or intervention for the following reasons: 
• barriers to learning 
• class size 
• reading comprehension (the ability to understand what they have read). 

Barriers to learning 

Some learners may face barriers to learning. It is important to accommodate learners 
with barriers to learning to ensure that our classrooms remain inclusive. These learners 
may require and should be granted more time for completing tasks, acquiring thinking 
skills (own strategies), and completing assessment activities. Adapt the number of 
activities to be completed without interfering with learners gaining the required skills. 
Learners experiencing barriers to learning can also be paired with others who may be 
able to support them. 
 
Class size 

• Peer tutoring can be an effective intervention method when class size is 
problematic. 

• Quieter learners often struggle in a large class, as they tend not to ask questions. 
Organising learners into groups or pairs can help to create a more inclusive and 
enabling learning environment. 

• Ensure that groups are made up of learners with varying ability, so that learners 
who may be struggling are supported by their peers. 

• Peer assessment can also be used successfully during informal assessment and 
allows you to gauge learners’ understanding in a less intimidating manner than a 
formal test or assignment. 
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• The following strategies can be used in a large class: 
• Thumbs up/thumbs down: Check understanding by a show of thumbs. Thumbs 

up indicate that learners have understood; thumbs down show that they have not 
understood; thumbs sideways could show that they are not sure. 

• Response boards: These are small chalkboards or whiteboards where learners 
record their response to a question. When you say “Show your answers” they all 
hold up the board. This way you can quickly see who is struggling. 

• Show fingers 1-2-3: Ask learners to show fingers to indicate if they understand 
activity instructions before working in a group. 1 = I do not understand; 2 = I sort 
of understand but I need some help; 3 = I understand completely.  

 
Reading comprehension 

• Support learners by giving them pre-reading questions and post-reading strategies 
to organise what they have learnt. Pre-reading questions could include asking the 
learners what they already know about the topic. Teach learners to summarise the 
content into bullet points and make use of mind maps. This requires the learners to 
rewrite the content in their own words. 

• Write difficult terminology on the board and give simple explanations. 
• Diagrams can be very useful to explain concepts in a way that learners can 

visualise the situation. 

General teaching intervention strategies 
Teach from the learner’s point of view 

• Put yourself in the learner’s position: If you were the learner, what would you like the 
teacher to explain or show you that you could not learn previously?  

• Remember that learners might still have emotional issues related to the COVID-19 
pandemic, which you may need to address.  

Reteach topic(s) for which learners achieved low scores (closing the gap) 

• Focus on concepts, and not only on factual content. Then use illustrations to 
support learners’ understanding and avoid superficial rote learning. The more “real-
life” examples used, the easier it will be for the learners to conceptualise the topic. 

• Make the structure of your lessons and teaching materials clear: State specific, 
achievable goals, provide graphic organisers to link parts of the lesson and give 
frequent summaries of sections of the lesson. A graphic organiser can be any visual 
representation of content that gives an immediate overview of main points. 

• Refer frequently to your progress in terms of the lesson structure. This will help 
learners to develop an overall and cohesive (holistic) grasp of the content. 
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• Skills, knowledge and concepts run like threads through the previous grades. 
Explain these threads to learners, as you begin teaching a new topic or module – it 
will help learners to link the new content to what they already know.  

Metacognition 

Metacognition is the ability to understand our own thought processes. It is essential that 
metacognition takes place during lessons.  
 
Learners retain information best when they can visualise situations. Visual aids, such 
as flash cards and mind maps, and practical work can aid with developing 
metacognition, or getting learners to think about and understand their own thought 
processes. After completing practical tasks, give learners sentence starters to 
complete. For example: I learnt . . .; I wonder . . .; I still want to know . . .; I still don’t 
understand . . .; I still have a question about . . . . 
 
Retaining information 

• Flash cards and mind maps can be useful tools to help learners memorise facts.  
• Encourage learners to break down content into more manageable sections. They 

can then create a mind map for each sub-topic. Tables can also help learners 
summarise content into more manageable sections. 

• A mnemonic is a word, sentence or poem that helps you remember something. 
Mnemonics help learners to memorise content. Use the first letter of each word to 
create a sentence that the learners can memorise easily. For example, a mnemonic 
such as “Eat An Apple As A Nice Snack” can help learners to memorise the names 
of the continents: Europe, Asia, Africa, Australia, Antarctica, North America, South 
America. 

Develop presentation skills 

Many learners find it challenging to speak in front of the class, but this improves with 
practice. Encourage learners to answer questions in class and take part in class 
discussions by using one or more of the following strategies:  
• Use the think-pair-share method: Posing a question and giving learners a short time 

to think about it, followed by discussion with a partner and then sharing with others. 
Learners who are shy will find it easier to share ideas with a partner first.  

• Tell-check-say: A learner tells the answer to a friend, together they check if the 
answer is correct by referring to the textbook, and then the first learner says the 
answer out loud to the class or writes it down. 
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• Target basic and then more advanced questions to specific learners based on their 
readiness to answer them: A good strategy is to first ask the question to the whole 
class. This ensures that everyone thinks about it. Then, ask a specific learner the 
question.  

• Keywords on cards: These can be used to help the learner remember their 
presentation. Eye contact is essential, so emphasise to learners that they should not 
read their presentation. 

Interventions for learners with special education needs 

• Special educational needs may include visual or hearing impairments or intellectual 
barriers. Do not form an opinion about a learner too early This could lead to an 
inaccurate assessment of a learner’s barrier, or an inaccurate assessment of the 
existence of a barrier (when in fact there may not be one). If the barrier is obvious after 
the first term and becomes a serious obstacle to the learner, seek professional help 
from the district office. 

• Immediate steps could include: observing the learner inside and outside of the 
classroom, contacting the learner’s previous teachers and consulting learner 
progress reports to understand their needs. 
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